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General Principles 
The Iona School follows the educational and curriculum indications given by Rudolf Steiner which have 
been adopted by more than one thousand schools worldwide. The College of Teachers works with these 
indications in order to meet the educational and social needs of pupils at their various stages of emotional, 
intellectual and physical development. 
 
The College of Teachers has decided that “The Tasks and Content of the Steiner Waldorf Curriculum” 
edited by Avison and Rawson (published by Floris Books) will be the standard reference text for lesson 
planning within the Iona School. 
 
However, it is not only the content of the curriculum that makes Iona a Steiner Waldorf school. The way in 
which the curriculum is implemented plays a vital role in promoting the health and wellbeing of our pupils 
as they develop physically, emotionally and intellectually. 
 
This marrying of content and method lays the foundation for an educational experience which contributes 
significantly to establishing resilience in childhood as a foundation for the whole of life.  
 
The Steiner Waldorf ethos involves providing an extended early childhood, where children have the 

opportunity to embed the basic skills (physical, emotional, social and cognitive), and develop lifelong 

learning habits which enable them to become enthusiastic, imaginative, resilient, creative students who 

are eager to learn. 

Our Steiner Waldorf educational practice is based on the contemporary relevance of the educational 
writings and lectures of Rudolf Steiner (1861- 1925). Steiner’s philosophy, which he called 
“Anthroposophy” (‘awareness of the essential nature of human beings’) provides a stimulus for those 
working in our school to wrestle with questions about the origin and destiny of humanity. Living with these 
questions and recognising that every human being is a unique spiritual individual, strengthens the 
teachers’ respect for their pupils who in turn feel that they are understood. Within this process the 
children are inspired to love learning. 
 
 
AIMS 
 
We aim to provide a safe and secure environment in which our pupils: 



 

 

 

 Can enjoy a broad and balanced education. 

 Have the opportunity to acquire and develop the knowledge, understanding and skills necessary to 
make a confident transition to the next stage of their educational life and to serve as a basis for 
engagement in lifelong learning. 

 Are encouraged to fulfil their potential in relation to their abilities, skills and interests in accordance 
with their spiritual, intellectual, emotional and physical development. 

 Are given the foundations for future participation as effective citizens in a multicultural society, 
having respect and tolerance for those with different faiths and beliefs, actively promoting British 
Values 

 Are encouraged to develop and sustain an active and healthy lifestyle 

 Are safe in the online, digital world. 

 Have awareness of appropriate boundaries in relationships and have the confidence to assert these 
if necessary. 
 

CURRICULUM DECISIONS 

 
The Steiner Waldorf Curriculum is not prescriptive but is experienced as a source of inspiration which 
stimulates the interest, enthusiasm and creativity of the teachers who, in turn, aim to stimulate interest 
and enthusiasm in their pupils. 
 
The weekly Pedagogical Meeting is the forum in which teachers: 
 

 study and discuss aspects of the curriculum. 

 share questions and insights with colleagues. 

 consider the needs of the children in our care in relation to the curriculum indications. 

 share and evaluate lesson plans in the light of curriculum indications. 

 identify possible improvement and development of the educational provision at the Iona School – 
any recommendations will be considered by the College of Teachers. 

 
Some of the above will also be discussed in one to one mentoring sessions. 
 
THE CURRICULUM  

 
The curriculum takes account of the fact that children experience the world in different ways according to 
their age. It reflects and supports the developing consciousness of the pupils at each stage of their life in 
school. It is concerned with emergence of the unique individuality of each child and his/her connection 
with the world. 
 
The Steiner Waldorf curriculum is an invaluable resource for teachers who are working to support children 
in the process of awakening to knowledge of themselves, of feeling a connection to the world and to 
finding their bearings within it. 

 
As stated in the introduction, this is achieved by the marrying of the content with the method, the “what” 
and the “how”.  
 
 
 
 



 

 

 
 
 

How We Work 
 

Kindergarten 
 
Steiner kindergartens include a broad age range, and children remain within the ‘kindergarten phase’ (the 

first phase of childhood) until they are rising 7.  The curriculum for their last year in the kindergarten is 

differentiated, and there are certain expectations of the older child which are outlined in the chart below – 

although some of these might be what younger children can already do, the adults differentiate and 

extend the activities, and they have different expectations of the older children.  

Children are not ‘made ready’ for school, but skills are embedded in order to facilitate a gentle transition 

to the formal learning stage which we believe should take place in the 7th year. 

Adults carefully monitor the all-round development of all children, and thought is given to the older 

children in providing specific and differentiated tasks and activities across all areas in order to develop, 

strengthen or enhance skills and abilities such as: 

Physical co-ordination and integration, social and emotional relationships, imagination and fantasy 

(scientific enquiry), aesthetic appreciation, ability to stick at a task/maintain focus, independence, 

confidence, resilience and love of learning. 

Each day is complete in itself; no conscious demands are made on the memory of the child from one day to 
the next.  
 
The routine of the kindergarten is established with an awareness that rhythm and repetition together with 
the opportunity to experience an atmosphere of reverence at certain times, are essential aspects in the 
provision of a supportive environment for young children.  
 
The times between the structured, adult led activities (ring time, snack time, the day’s activity and story) 
are safe spaces in which the children can engage in undirected, self- initiated, imaginative free play which 
is their real work.  
 
In addition to this daily rhythm, the rhythm of the week is established because each day has a particular 
activity (painting, baking, eurythmy etc.). Similarly, the rhythm of the year is experienced by following the 
seasons and celebrating the festivals with songs, poems, games and specific craft activities.  
 
Attention to these rhythms which give the children a qualitative experience of time helps to provide the 
children with a secure context in which to play. 
 
These experiences will provide the basis for their creative learning during the class period and also 
throughout life. 
 
The following is from how we teach 5-7 years olds throughout Kindergarten and class T/1, whilst we do 
have exemptions to the EYFS (please see appendix 1) we bear in mind the EYFS statutory framework when 
considering our teaching.   
 
 
 



 

 

 
 
 
 
COMMUNICATION AND LANGUAGE (Speaking, Listening, Attention & Understanding, Reading, Writing) 

 

The children learn to: How they learn: The adults: 

Listen and respond appropriately to 

adults and their peers 

 

 

The rich language used throughout the 

activities in our curriculum give plenty of 

opportunities to extend development of; 

● Clearly articulated speech  
● New languages 
● Listening skills 
● Widened vocabulary 
● Understanding behind the meaning 
● Empathy with the speaker 
● Appropriate ways to respond to both 

adults and children 
● Respect for each other 
● Negotiation 
● Introduce own ideas 
● Play with rhythms, rhymes, puns, 

nonsense words etc. 
 

Some activities older children are 

competent in and lead on: 

● Story-time – organising others, telling 
stories, setting up show 

● Ring-time – fluent in songs etc. 
● Play – acting out parts, directing 
● Craft activities- helping others, 

developing own ideas 
● Domestic activities – explaining to 

younger children how and why, 
including setting the table and other 
sequences 

● Tidy up - sorts and sequences, shows 
others 

● Snack time preparation – e.g. explains 
what the food of the day is, and leads 
on preparation 

● Role play (real world situations e.g. 
family, shops, garage) 

● Garden time- shows possibilities 
● Eurythmy – is competent 
● Age appropriate drawing – initiates 

drawing ideas and explains them 
● Form drawing and shapes and 

patterns 
● Introduction to German 
  

Our seasonal and/or multicultural festivals 

● Listen to children 
● Model good clear speech 
● Respond appropriately to questions 
● Remind children to use their ears for 

listening 
● Model the flexibility, subtlety and fun 

of language 
 

 

Build vocabulary and use it 

appropriately 

● Help understanding by using 
alternative words/phrases 

● Use wide vocabulary 
● Correct language or speech by 

repeating words 

Articulate and justify answers, 

arguments and opinions. 

● Oversee situations while allowing 
children opportunity to take a lead in 
resolving everyday disagreements etc. 

● Provide alternative suggestions 

Consider and evaluate different 

viewpoints, attending to and building 

on the contributions of others. 

● Model good listening skills 
● Allow time and encouraging others to 

speak or respond if necessary 
 

Give well-structured descriptions, 

explanations and narratives for 

different purposes, including for 

expressing feelings. 

● Model appropriate narrative 

Maintain attention and participate 

actively in collaborative 

conversations, staying on topic and 

initiating and responding to 

comments. 

● Pays attention to conversations and 
guides where necessary 

Use spoken language to develop 

understanding through speculating, 

hypothesizing, imagining and 

exploring ideas. Sharing ideas with 

others and adapting and 

incorporating new concepts in play 

and other activities. 

● Use ‘I wonder’ 
● Introduce new activities to support 

play, such as ‘what about building…’ 
or ‘do we need tickets?’ 

Speak audibly and fluently with an 

increasing command of Standard 

English. 

● Model good spoken English, 
particularly for EFL children 



 

 

 provides learning, understanding and 

experiences of different seasons, cultures, 

countries, individuals and children take an 

active part in preparing for these.  

Participate in discussions, 

presentations, performances, role 

play, improvisations and debates. 

● Introduce new topics in story form 
● Support enquiry 

Gain, maintain and monitor the 

interest of the listener(s) 

● Storytelling skills 

Learn verses, songs and rhymes in 

German 

Appreciate that others may use 

different languages 

 ● Introduce verses, songs and rhymes in 
German 

Manipulates writing and drawing 

materials with confidence and correct 

grip, forming letters and sometimes 

words such as names 

Children are encouraged to hold drawing and 

writing materials properly, and if they ask to 

write name, are shown appropriately by the 

practitioner.   

● Models and corrects pencil grip, 
handling materials 

● Provides materials 
● Supports child initiated 

enquiry/writing etc. 

 

 

MATHEMATICS (Numbers, Shapes, Space and measurement) 

 

The children learn to: How they learn: The adults: 

Count – orally  Through our daily work/curriculum the 

children practice and learn through practical 

and hands-on, everyday activities. They 

develop:  

 

● love of number 
● form, patterns  
● problem solving,  
● shape, space and measures 
● mark making or early writing of 

number 
Activities: 

● Baking – weighing, measuring 
flour/liquids etc. 

● Setting the table – right number of 
chairs, cups, plates etc. 

● Free play including role-play of; 
Shops, Banks, Bus journeys – use of 
money, quantity, time etc. 

● Drawing - mark making and early 
writing (letter recognition, play 
writing) 

● Building ‘houses’, dens, vehicles etc. – 
shapes and geometry, size and weight 

● Craft activities – geometry, size, 
shapes etc.. 

● Garden work – geometry, weight, 
measures 

● Ring-time & Games – numbers, 

● Introduce counting rhymes, games etc 

Identify one more and one less of a 

given number 

● Support children’s interests in 
number 

Join in with number rhymes and/or 

games involving addition/subtraction 

● Plays number games 

Use language of more/fewer/less ● Models mathematical language in 
daily activities 

Use language such as; more than, less 

than (fewer), most, least 

● Uses mathematical vocabulary, 
models language 

Recognize and use words and/or 

shapes of ‘half’ and ‘quarter’ 

 

Recognize and use language of 

long/short, longer/shorter, 

tall/shorter 

● Introduces maths in daily activity such 
as counting in baking, measuring in 
cooking  etc.  

Recognize and use language of 

heavy/light, heavier than, lighter than 

 

Recognize and use language of 

full/empty, half, more than 

 

Recognize and use language of quick, 

quicker, slow, slower, early, earlier 

● Model language 

Recognize and use language of time – 

hours, minutes 

● Timekeeping  

Recognize the value of money ● Play, shopping 



 

 

Recognize and use language of days, 

weeks, months, years 

geometry, shapes, weight, size etc. 
● Eurythmy – includes 

songs/stories/movement for quick, 
slow, tall, short, numbers etc. 

● Tidy time (sorting, patterns, weights) 

● Daily activity, register 

Recognize geometry and different 

shapes  

Use positional language,  

Under/over/behind/round 

● Models language when drawing, 
tidying, ringtime, etc. 

● Demonstrate and discuss finger 
knitting, plaiting, knotting, cord 
making, weaving etc. 

 

SCIENCE & TECHNOLOGY (Seasons, Environment, Everyday Materials & Mechanical Equipment) 

The children learn to: How they learn: The adults: 

Show care and empathy towards 

humans, animals and the 

environment 

Through modelled expected behaviour from 

the teachers, the children learn: 

 

● Care and empathy towards each 
other, animal, plants and our 
environment. 

● mend broken toys & equipment  
● Use equipment such as sand paper 

to mend toys in kindergarten.  
● pick, clean and press apple juice, 

using a manual apple press. 
● helping on the land (planting 

flowers, bulbs) and learning to 
identify plants 

● Where does dust/dirt come from, 
and go 

● Composting and recycling 
Activities: 

Craft and everyday activities – scissors, 

needles etc. 

Woodwork - sand paper, hammers etc. 

 

Children spend time outdoors - all year 

around. In this way they become aware of 

weather, temperature, seasons  

● Model behaviour 

Observe, explore, question, ● Show awareness in general 
observations 

Use manual equipment such as sand 

paper, knives, apple press  

● Mend and care using a variety of 
equipment (wash windows and 
cloths, dust and sweep, polish, 
prepare food) 

Recognize plants and animals  ● Articulate  

Recognize and use a variety of 

materials including; wood, wool, 

water, stone, clay etc. 

● Provide equipment and model use, 
(e.g. collect sheeps wool, clean, 
wash, felt)  

Experience the four seasons through 

everyday activities, ring times, 

stories, crafts, festivals, celebrations 

● Introduce seasonal activities 
● Decorate room 
● prepare nature tables (including 

collecting seasonal materials) 
 

Experience all kind of weather and 

learn about weather and appropriate 

clothing 

● Provide opportunity for outdoor 
experiences of weather 

● Introduce processes, (e.g. baking 
bread, eating, putting crumbs for 
birds or composting, using it for 
planting) 

Takes responsibility for certain 

specific tasks and activities 

Light candles - use tapers, be aware of the 

dangers of fire and correct use of equipment 

 

Set the table and serve others, wash up and 

tidy after snack or meals 

 

Take leadership roles including run errands - 

take note to other room, fetch materials 

● Model and explain dangers of fire, 
burning, and correct use of 
equipment to light candles for 
instance. 

● Give suitable tasks on regular basis 
such as running errands or watering 
plants, setting the table, washing 
up, tidying the drawing space, 
supporting younger children, 
fetching material etc. 

● Provide opportunities for older 
children to model behaviour and 
take leadership roles 

 



 

 

 

EXPRESSIVE ART AND DESIGN (Exploring and using a range of materials, Drawing, Painting, Sculpture, Being 

Imaginative and Creative, Music, Eurythmy, Crafts) 

The children learn to: How they learn: The adults: 

Use a range of materials creatively. Our entire curriculum is built on experiential 

learning. The older children are also 

examples for the younger children, and take 

a lead in many of the activities. 

 

Story-time & Ring-time – lots of poems, 

rhymes, singing and use of instruments  

Play – set up and take part of a play, singing, 

play instruments, plays out real world 

situations – journeys, birth of sibling, 

holidays, building house, plumbing, 

harvesting 

Craft activities – sewing, cutting, modelling, 

drawing, painting (wet-on-wet painting) 

wood sanding 

Domestic activities – chop vegetables and 

fruit, prepare and cook food to share, bake, 

clean, mending 

Role play & Free play – in-doors and out – 

plenty of opportunities to be imaginative, 

build structures, set up plays etc. 

Garden time – garden play, climbing, digging 

(use of correct tools), wood work, mending 

tools and equipment, skipping 

Building small worlds in sand or garden out 

of natural materials taken from the 

environment 

Eurythmy – includes songs, poems, music, 

silks etc. 

● Prepares the curriculum content 
● Learns stories to tell 
● Models crafts, painting and drawing 
● Models correct use of tools and 

activities 
● Provides for seasonal, cultural and 

religious festivals and engages 
families in the process 

● Provides an enabling environment, 
including suitable equipment and toys 

● Provide appropriate seasonal displays 

Draw to express their experiences 

and out of imagination 

 ● Models drawing and correct pencil 
grip using a variety of implements 

Paint to express their experiences 

and out of imagination 

 

 

 

 

 

 

● Models painting and correct 
preparation, cleaning and use of 
paints and brush 

Sculpture in wood, sand, wax ● Provides a variety of modelling 
materials and models use 

Singing  ● Prepares seasonal ring times 

Use / make / listen to instruments 

 

● Provides opportunities to use musical 
instruments such a lyre, glockenspiel, 
recorder and other percussion 
instruments 

 



 

 

UNDERSTANDING THE WORLD (Design & Technology, Cooking and Nutrition, Geography, History, Science) 

The children learn to: How they learn: The adults: 

Design Our curriculum encourages children to 

explore, make, design, build and evaluate. 

 

In their play the children build, knock down 

and build again – improving parts that were 

instable/unsafe etc. before. 

 

Children bring in fruit and veg to share with 

the group. They take part in the daily 

preparation of the food we share in 

kindergarten and with that learn the 

important of nutrition and wholesome food. 

Story time and ring times brings knowledge 

about past and present, seasons and 

weather, people from far and near, living in 

huts or castles, village or city, work on a 

farm or in a shop etc. 

Craft activities – designing and making by 

sewing, cutting, modelling, drawing, 

painting (wet-on-wet painting) 

Domestic activities – chop vegetables and 

fruit, bake, clean, mending 

Role play & Free play – in-doors and out – 

plenty of opportunities to be imaginative, 

build structures, set up plays/puppet-shows, 

build train/car tracks, construct obstacle 

courses etc. 

Garden time – Enhances physical co-

ordination in garden play, climbing, digging, 

wood work, mending tools and equipment, 

skipping. By spending extensive time 

outdoors every day, the children learn about 

weather and seasons. 

Eurythmy – supports the children to 

experience left/right, up/down, near/far 

 

Festivals provide learning, understanding 

and experiences of different seasons, 

cultures, countries etc. Children can be 

examples for the younger children. 

● Provide suitable activities and 
equipment and model use 

Make & Evaluate ● Provide help with activities 

 ● Support children to explore use of 
different buildings, such as 
constructing houses, castles, boats 

Use real, manual tools (scissors, 

needle, knife, wheelbarrow etc.) 

 

Build structures ● Make sure H&S and risk assessments 
are done 

Explore safety, stability etc.  

Appreciate and take part in cooking 

and nutrition 

● Prepare food, cook and model 
equipment use 

Locational knowledge ● Go for walks and outings 

Identify seasonal/daily weather 

patterns 

● Observe and remark on clothing or 
weather 

Recognize physical features including; 

beach, cliff, coast, forest, mountain, 

sea, river, season, weather 

● Model language 

Recognize features including; city, 

village, factory, farm, house, office, 

harbour, shop etc. 

● Awareness of and interest in 
environment or travel 

Aware of maps (countries, seas etc.)  ● Explore or enquire, e.g. holidays 

Be aware of near/far, left/right ● Model with circle games 

Be aware of the past, using common 

words and phrases relating to the 

past time 

● Reflection, use language 
● Organise festivals 

 

PHYSICAL DEVELOPMENT (Moving and handling, Health and self-care) 



 

 

The children learn to: How they learn: The adults: 

Move freely, using their whole body ● Our curriculum offers extensive 
opportunities to move and become 
confident in a range of ways, practicing 
both small and large motor-skills, 
coordination, agility, balance and co-
operation and developing these until 
children become competent, balanced, 
aware of risk and able to take risks in a safe 
way. Physical integration is vital for later 
formal learning. 

 

● Ring-time – physical movements including 
dancing and games 

● Free play – moving things, building, co-
operation 

● Domestic activities – cutting, cleaning, 
tidying, baking, cooking 

● Garden activities and play – garden work, 
sand work, digging, climbing, skipping etc. 

● Eurythmy – includes physical activities of 
all sort – small/large, quick/slow, dances 
and games, detailed imitation of complex 
movements 

 

● Eurythmy (music and movement) 
● Go for walks or provides and extends 

activities outdoors and in 

Jumping ● Provide skipping games 

Throwing and catching ●  

Participate in games and dances ●  

Participate in activities which help 

develop small and large motor skills 

● Includes and prepares ring time 
games and dances 

● Moves and handles large and small 
equipment, e.g. building structures 

● Monitor that older children can climb 
specific heights or trees 

● Provides suitable activities such as 
skipping 

● Encourages older children to take the 
lead in games, dances, plays 

Recognise when they need the 

toilet, washing hands or cleaning 

themselves or environment 

 

When they are hungry and thirsty 

 

Put on/take off appropriate clothing 

● Awareness of warmth and cold, clean and 
dirty, how to keep things clean and tidy, 
take a lead in tidy time 

● Take care of their own and others 
belongings 

● Encourages the older children to help 
younger with dressing, toileting, 
washing 

● Encourages older children to take the 
lead in tidying or cleaning 

● Encourages older children tasks such 
as serving food, pouring drinks, 
clearing after food, washing and 
drying, sweeping and cleaning, 
showing younger children what to do 

 

Main School 
 
Once children leave the kindergarten to start in the main school, they have a class teacher who will usually 
stay with them for their remaining time at the Iona School. The class teacher is responsible for preparing 
and teaching the Main Lesson.  
 
The Main Lesson is central to Steiner Waldorf Education. It is organised into subject blocks which are 
taught in depth for about four weeks each. A new topic is introduced in each block but other subjects are 
woven into the Main Lesson which is taught at the beginning of the day and lasts for two hours. Each Main 
Lesson has several components and may include practical artistic activities (modelling and painting), music, 
speech, singing, movement and oral and written work. It is an artistic and integrated whole in which the 
specific curriculum content for a particular age group is brought to the children. 
 
The Main Lesson begins with singing, poetry, rhythmic movement and concentration exercises. This is 
often called “the rhythmic time”. In class One this may be similar to the Kindergarten Ring Time but it 
changes gradually to include items which are relevant to the Main lesson theme e.g. times tables, games 



 

 

involving letter sounds and spelling are included.  
 
The benefits of this rhythmical beginning to the school day include the strengthening of the social cohesion 
of the class, improvement to physical coordination and spatial awareness and strengthening concentration. 
Learning rhythmically does not tire the children! 
 
The Three day Rhythm 
Another important aspect of the Main Lesson is the “three day rhythm”. In this way of working, the pupils 
hear new content one day but are not expected to do anything with it. On the following day, the pupils are 
asked to recall whatever they can remember from the previous day (content is presented in an imaginative 
way, usually in the form of a story). Following the recall, the particular content is left again until the third 
day when the children do something with it. Writing and drawing pictures are the most frequent ways of 
bringing material to expression but this work could also include painting, modelling or drama. 
 
When the pupils hear the story on day one their feelings are engaged. The recall of the story on the second 
day requires an engagement of thinking whilst the activity of the third day calls upon the will. In this way 
the teachers strive to find a balance of these soul forces in their lessons, engaging their pupils through 
heart, head and hands. 
 

 
Combined Classes 
From the beginning of the Iona School project we have worked with combined classes, each class 
comprising two academic year groups.  
 
In order to fully integrate our combined classes for the main lesson work, the younger group leave the 
kindergarten sooner than is usual in Steiner Waldorf settings. Class One children go to their class teacher in 
the September after their sixth birthday, the beginning of the academic year. The younger group, instead 
of completing the whole year in the kindergarten, join them during the course of the Autumn Term. The 
children are altogether as a Transition/Class One by the end of the term. 
 
To further facilitate the development of an integrated group, the Class One curriculum is not begun until 
the Spring Term. Teachers then continue to change the curriculum year at this time. Thus, throughout the 
school, the curriculum year coincides with the calendar year, not the academic year. This ensures that all 
children experience some aspects of the curriculum specifically aimed at meeting particular developmental 
thresholds at the appropriate time. 
 
If a particular combined class is large, they may be split for certain subject lessons. This usually happens for 
Handwork and Gym but may also be done for German and Eurythmy. 
 
The Iona School is a primary school. After their time in kindergarten, pupils going through the school will 
be members of Classes T/1, 1/2, 2/3, 3/4, 4/5. At the end of Class 4/5’s academic year the Class 5 (Year 6) 
pupils may leave Iona to take up their secondary education. In the next academic year, last year’s Class 4 
pupils will become Class 5 (Year 6) and embark upon their final year at the Iona School. Throughout the 
history of the school there have been a significant number of parents who have opted for their children to 
remain at Iona for as long as possible. This means that the final class, although reduced in size, will be a 
Class 5/6 (years 6 and 7).  
 

What We Do  



 

 

Class1 (Year 2 Age 6-7)  
With the Class 1 curriculum we see the beginning of “formal” education in the Steiner Waldorf method. In 
the first phase of childhood the imitative capacity forms the basis for their experiential learning and 
discovery through creative play. Now they have completed the process of forming the second dentition 
sufficiently for the forces that have been concentrated on growth and physical upbuilding to become active 
in developing the facility for independent, representational, pictorial thinking. “Formal” methods of 
teaching are introduced which take account of the fact that the children are still in a dreamy state of 
consciousness and are limited in their ability to bring focused concentration to the learning setting. Much 
learning is achieved through activity and imitation. Subject material is introduced through imaginative 
stories which engage the children’s feelings. 
 
Through the use of pictures, rhymes and stories children are introduced to the forms, sounds and 
sequencing of letters and numbers. Their experience of the world is nourished by the archetypal pictures 
such as those found in fairy tales. Main Lesson themes alternate between literacy and numeracy.  
 
During a literacy Main Lesson number work is consciously set completely aside, allowing it to be 
"forgotten". The same applies for literacy during a number Main Lesson. When the subject returns it is 
found that it has taken hold in a new way during the "fallow period". 
 
Class 2 (Year 3 Age 7-8) 
The children continue to be at home in a learning context where pictorial thought content is to the fore. 
The intellect is allowed to awaken through an artistic approach. 
The children develop a greater awareness of what is happening in the world around them and are moving 
away from the experience of wholeness. They become aware of differences and this affects the way they 
relate to one another.  
 
Legends and fables provide the main story content for the year. The children are supported in their 
development by hearing about human qualities and characteristics as portrayed by saints and holy people 
in the legends and by animals in the fables.   
In arithmetic the children continue to practise the four processes which they were taught in Class 1. Now 
they are able to work more difficult examples, moving away from manual operation to mental calculation. 
 
 
Class 3 (Year 4 Age 8-9)  
The children become more self-conscious and so begin to experience a feeling of greater separation from 
the world and people around them. They begin to experience with increasing intensity, a sense of 
objectivity alongside a growing subjectivity. Subjective inner experience and objective world reality stand 
at odds within their souls. 
Being separate from the world enables the children to learn about it in a practical way. Main Lessons in 
measuring, weighing, farming and house building give strength and confidence at a time when children can 
feel vulnerable and uncertain. 
 
At this time, the Old Testament Stories are the basis for the development of literacy and the introduction 
of grammar. As they are learning more consciously about the world the children also learn about the 
human being’s responsibility towards the earth and to God as it is shown in the stories of creation in 
Genesis.  
 
In Class 4 (Year 5 Age 9 - 10) 
Now the children have taken a further step in the development of their individualities and the curriculum 
broadens further. They learn about their locality in Home Surroundings (local Geography and History) and 
a Main Lesson based on the relationship between the Human Being and the Animal Kingdom marks the 



 

 

beginning of natural science. 
The stories of Norse Mythology provide the basis for developing literacy. The children’s need to find a new 
relationship to their work, to peers and to teachers is supported by stories in which a variety of 
personalities contribute to a social whole in which darkness and evil become more concrete.  
 
In arithmetic what has been taught previously is practised and common fractions are introduced.  
 
 
In Class 5 (Year 6 Age 10 - 11) 
The awareness of self has strengthened and out of the growing memory powers the sense for time has 
developed. 
 
Further study of mythology - Ancient Indian, Persian, Babylonian, Egyptian and Greek – continues to foster 
literacy skills and also supports the pupils’ developing consciousness of the sequence of time. Study of the 
Plant Kingdom with its yearly cycle further enhances this.  
 
Decimal fractions are taught at this stage.  
 
Geography broadens to cover the British Isles. 
 
The class are taken on a residential in connection with aspects of their studies.  They may be away for up to 
a week and are expected to help with fundraising for the trip. 
 
In connection with their study of the Greeks, Class 5 pupils go to the Steiner Waldorf Olympics which are 
held at Michael Hall School in Sussex. Parents are invited to attend the Games which take place on a 
Saturday morning after the children’s three days of training. 
 
 
In Class 6 (Year 7 Age 11 - 12) 
 
The extent to which the Class 6 curriculum is used depends on the numbers of children staying on for the 
extra year and the professional judgement of the teacher. Class 5/6 at the Iona School is a time to 
complete the Class 5 curriculum and to enjoy a period of consolidation using elements of the Class 6 
curriculum which seem appropriate. The pupils are prepared for their transition to secondary education. 
  
The pupils’ concept of Time is becoming established and now the History of the Ancient Greeks and 
Romans is taught. The Roman mastery of the earth and establishment of Law and Order meets the children 
in a positive way. The stories of King Arthur and the Knights of the Round Table give a moral 
counterbalance, of inner idealism and justice.  
The geometry of the Hexagon is introduced at this period when the bony system of the human being is 
becoming harder (the cells of the skeleton are hexagonal). A study is made of geology, of the formation of 
the earth's rocks and of the processes of erosion, deposition etc. Percentages, Simple Interest, and Profit 
and Loss are taught at this stage. Geography expands to cover the Continent of Europe. 
 
 

SUBJECT LESSONS 
 
Following the Main Lesson, the remainder of the school day, for class children, is taken up with lessons in 
which the skills taught in the main lesson are practised and improved (Practice Lessons) and also with 
subject lessons in Art,  Eurythmy, Games (from Class 3), German, Handwork, Music, Religion and  Singing. 



 

 

 
Art: Painting lessons involve the teaching of the techniques which enable the pupils to improve their 
handling of wet-on wet water colours. In the early stages, pupils practise colour exercises and later they 
paint using themes from main lessons.        

 
Eurythmy harnesses the genius of music and story (poems, fables and fairy tales) to teach the children 
about the ordering of sound. With growing differentiation they learn an alphabet of movement (shapes the 
arms perform and flow forms which guide them as a whole group in the room) to assist them in the 
process of individuation, while becoming ever more sensitive to the social organism of the whole class. 
 
Games: In Classes 1 and 2 children practise clapping rhythms, simple chasing games and playground 
activities such as skipping and hopscotch. The emphasis is on social cohesion, coordination and balance. 
In classes 3-5, when the games lesson is timetabled as a separate lesson, chasing games form the basis for 
exercise and social interaction. As part of their study of Ancient Greece Class 5 pupils take part in the 
annual Steiner Olympics. They learn how to throw the javelin and discus, practise high and long jump and 
running. 
 
German is currently offered to all classes, taught initially through games, songs and poems; reading, 
writing and grammar are introduced from Class Four. 
 
Handwork lessons develop a whole range of skills beginning with knitting in Class 1. Crochet is taught in 
Class 2 and in later years pupils learn such skills such as felting and dyeing, sewing, embroidery and clothes 
making. 
 
Music begins with singing, listening games, recorder and simple percussion instruments. Notation proper 
begins in Class 4. Singing is an integral part of all lessons, including rounds and eventually part singing. 
 
Religion: The lesson is timetabled for Class 1/2 upwards and is sometimes referred to as “The Free Religion 
Lesson” because it is non doctrinal, non-dogmatic and non-sectarian. The content is appropriate for 
children of all faiths. 
For the younger children (Class 1/2) Fairy or Folk Tales are often used, showing the battle between good 
and evil, in which good triumphs. The children experience characters battling with adversity, often 
struggling with their own weaknesses to achieve their goal. 
For children over 9 years appropriate fiction is used to explore the same themes in a more conscious way.  
 
Singing is an integral part of life in the kindergarten and school. In addition to singing in every Main Lesson 
and German Lesson, Children from Class 2 onwards join together once a week to practise seasonal/festival 
songs and to develop their singing technique. 
 
Issue date 
 
This policy takes effect from May 2011 
 
Review date 
 
This policy will be reviewed and revised by the school manager on an annual basis. 
Endorsement 
Full endorsement to this policy is given by:   
Name: Mr Martin Taylor 
Position: Iona School Trustee 
Signed:  
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Appendix 1 

 

 EXEMPTIONS AND MODIFICATIONS REQUESTED FROM THE LEARNING AND DEVELOPMENT REQUIREMENT & ELG /EYFSP 
In the exemptions application form, we have asked to explain why exemption is needed and how the exemption will affect children’s experience: In brief and to add to 

the information below:   

Parents carefully and deliberately choose Steiner education in order to give their children a broad, rich and imaginative early childhood experience in mixed age groups. The 

education and care is holistic, enabling and provides for their diverse skills and abilities, concentration and enthusiasm.  They do not acquire skills through any formal or 

teacher directed learning, but at their own pace through the example of well trained and competent adults in an enabling environment in which they develop life skills and 

which offers effective foundations for later formal learning.  The children transfer to Steiner (or Primary) schools socially competent and good communicators, with 

excellent physical abilities and skills.  They are generally enthusiastic and able to give purpose and direction to their lifelong learning.  

The learning and development requirement 

(educational programme, early learning goal, 

profile assessment) affected 

Exemption/modification 

requested  

Rationale  

Communication and Language. 

Understanding: Children follow instructions 

involving several ideas or actions. They answer 

‘how’ and ‘why’ questions about their 

experiences and in response to stories or 

events. 

b) Understanding: Children 

follow instructions involving 

several ideas or actions. They 

demonstrate understanding in 

response to stories or events 

or when recounting their 

experiences.  

The Steiner EY curriculum seeks to nurture and protect the child’s imaginative 

world and direct teaching, questioning and reminding is seen as running counter 

to this. Although the teachers may answer children’s questions, these initially 

stem from the child’s own experiences and self-initiated learning. Teachers do 

not ask how and why questions to stimulate consciousness, or extend learning. 

Physical development. Moving and handling:  

Children show good control and co-ordination in 

large and small movements. They move 

confidently in a range of ways, safely negotiating 

space. They handle equipment and tools 

effectively, including pencils for writing. 

Children show good control and                 

co-ordination in large and small 

movements. They move 

confidently in a range of ways, 

safely negotiating space. They 

handle equipment and tools 

effectively, including crayons for 

mark making. 

As children are not taught to read and write before rising 7 in the Steiner Setting, 

they are not provided with a full range of writing materials or any formal 

instruction. Children have the opportunity for mark making as in most cases 

crayons and paper is available. A  range of arts and crafts contribute to the 

development of fine motor skills necessary for writing in the future. 

Mathematics 

Numbers: Children count reliably with numbers 

from 1 to 20, place them in order and say which 

number is one more or one less than a given 

number. Using quantities and objects, they add 

and subtract two single-digit numbers and count 

Children orally count reliably with 

numbers from 1 to 20, place them 

in order and say which number is 

one more or one less than a given 

number. Using quantities and 

objects in everyday activities 

Steiner settings do not teach number recognition (from written numerals) or 

written number formation before rising 7.  Steiner children might not have the 

opportunity to see or recognize written numbers: there are generally no clocks, 

the scales used are generally balance scales, and measuring is done without 

using measuring jugs with numbers. It is an established principle in the Steiner 

EY curriculum that a sound foundation for grasping mathematical concepts 



 

 

on or back to find the answer. They solve 

problems, including doubling, halving and 

sharing. 

and play, they add and subtract 

two single-digit numbers and 

count on or back to find the 

answer. In everyday activities 

and play they solve problems, 

including doubling, halving and 

sharing. 

comes from allowing the young child to first experience opportunities to count, 

calculate and problem solve in naturally occurring everyday situations. The 

Steiner EY curriculum integrates mathematical concepts and uses mathematical 

language and concepts through regular everyday activities and routines of the 

kindergarten that involve the child in, for example; pairing up the shoes when 

tidying up; weighing and measuring ingredients when preparing food, counting 

plates when setting the table for snack time.  

Understanding the world 

Technology: Children recognise that a range of 

technology is used in places such as homes and 

schools. They select and use technology for 

particular purposes. 

 

Children recognise that a range of 

simple or mechanical everyday 

technology is used in places 

such as homes and schools. They 

select and use technology for 

particular purposes. 

The Steiner belief is that electronic technology, such as TV, computers, tape 

recorders or electronic toys runs counter to their aim to develop the imagination 

and nurture the child’s cognitive capacities by physically learning through doing.  

Children instead use technology that provides direct experiences enabling them 

to gain knowledge of how things work.  

Computers are only introduced later in the Steiner curriculum on the grounds 

that passive activity is not healthy; it takes away time to play; there are problems 

associated with young children dwelling in virtual reality that can lead to 

confusion/distortion of values and that it can lead to the over-reliance on the 

computer as a teaching/learning tool 

Expressive arts and design 

Being imaginative: Children use what they 

have learnt about media and materials in original 

ways, thinking about uses and purposes. They 

represent their own ideas, thoughts and feelings 

through design and technology, art, music, 

dance, role play and stories 

Children use what they have 

learnt about media and materials 

in original ways, thinking about 

uses and purposes. They 

represent their own ideas, 

thoughts and feelings through 

design and non-electronic 

technology, art, music, dance, 

role play and stories. 

Steiner site that research has shown that human speech and live music have 

many advantages over recorded speech or music in that all the senses of the 

child are addressed at the same time and that live music supports the 

development of the brain.  They also believe that recorded sound is not 

necessary in a setting where the human voice is heard. 

The Steiner belief is that electronic technology, such as TV, computers, tape 

recorders or electronic toys counter the effect of their aim to develop the 

imagination and nurture the child’s human relationship to others.  

Literacy  

The Programme is: 

Literacy development involves encouraging 

children to link sounds and letters and to begin 

to read and write.  Children must be given 

access to a wide range of reading materials 

(books, poems, and other written materials) to 

ignite their interest. 

 

Complete exemption from the 

whole literacy educational 

programme.  

 

It is an established principle in Steiner EY curriculum that young children are not 

taught to read and write before rising 7.  Children are told stories rather than 

read to because the spoken, rather than the printed word, allows the teachers to 

tell the story in their own words to suit the group of children in their care, and for 

the children to develop their own imaginary pictures to accompany the story, as 

well as to develop concentration and a broad vocabulary from the stories told. 

Steiner say that well-chosen words and good syntax support clear thinking and 

lay secure foundations for developing language and literacy. 

The Steiner curriculum introduces formal reading and writing at a later age 

preferring in the early years to put in place the foundations for reading and 



 

 

The two goals are: 

i) Reading: Children read and understand 

simple sentences. They use phonic knowledge 

to decode regular words and read them aloud 

accurately. They also read some common 

irregular words. They demonstrate 

understanding when talking with others about 

what they have read.  

j) Writing: Children use their phonic knowledge 

to write words in ways which match their spoken 

sounds. They also write some irregular common 

words. They write simple sentences which can 

be read by themselves and others. Some words 

are spelt correctly and others are phonetically 

plausible.  

writing through developing listening skills and exploring sounds through speech 

development, and developing fine motor skills through play and everyday 

activities. 

Children have the opportunity for mark making, but the written word is not 

formally introduced, although the child’s self-initiated writing is supported by the 

teacher when asked by the child.  In most cases children do not have access to 

pencils, rather the preferred Steiner block or stick crayons are used.  The books 

available are mostly picture books and children are encouraged to ‘read the 

pictures’ using their imagination stimulated by the pictures. The children know 

that print carries meaning from seeing adults using writing in the daily routine of 

the kindergarten. 

Children’s language development is encouraged by the teacher modelling good 

language during every day activities, a broad vocabulary through storytelling, 

and using a range of poems, songs and stories in a daily movement and music 

session. 

   

ASSESSMENT AT THE END OF THE EYFS: 

THE EARLY YEARS FOUNDATION STAGE 

PROFILE ( 2.6-2.11) 

This section is for Independent Steiner 
schools and settings not in receipt of the 
funding, or who’s Local Authority has agreed 
that it will not affect the funding.  
 
 

 

Complete exemption from the 

whole section on assessment 

at the end of the EYFS –Early 

Years Foundation Stage profile   

2.6: completion of the profile 

including 2.7; 2.8; 2.9; 2.10 

2.11: submitting profile to LA 

Steiner conduct their own continuous observational assessment of the social, 

physical, spiritual and emotional development of the whole child in accordance 

with the Steiner ethos’ developmental stages of the child.  Observational 

assessments, which are usually recorded in a Steiner child profile, is an integral 

part of their practice and is an essential tool for practitioners in order to gain an 

overview of the child. The profile is particularly relevant when the child is about 

to move up to Class 1 (age 6+ ) in the Steiner school, where a summative 

evaluation of the child is passed on to the Class 1 teacher and shared with 

parents. The child’s developmental progress is discussed regularly with parents 

in the form of individual meetings and written reports. 

To complete and submit the EYFS profile against goals, some of which conflict 

with the Steiner curriculum, (and from which they are exempt), is incompatible 

with their method of assessment. The children from schools that have requested 

exemption from the profile generally remain in Steiner schools and continue to 

Class 1 at rising 7 therefore the profile is not needed to inform Reception or Year 

1 teachers in mainstream schools.  If they do transfer to other schools, a 

thorough report is given to the next teacher via the parents. 

Parents also object to their child being assessed and the data collection on a set 

of goals (the ELG profile scores) which are not fundamental to Steiner Waldorf 



 

 

ethos and practice. 

 

 


