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Mental Health & Well-Being Policy 
 
The Iona school has excellent credentials in pastoral care. Attention is paid to the child as a social member of school, 
family and wider society; a strong working partnership is nurtured between school and home.  
 
Prevent, Identify & Respond 

The Iona School meets all criteria for effective mental health and wellbeing practice, as set out by organisations such 
as the National Children’s Bureau. The NCB outlines a three-fold targeted approach to effective mental health and 
wellbeing practice in schools: Prevent- Identify-Respond. This policy document takes each of these strategies in turn 
to demonstrate the high quality of mental health and wellbeing provision at The Iona School. 
 
Prevent 

The Iona School demonstrates a great strength in its preventative provision which protects the Mental Health and 
Wellbeing of children, guarding against problems occurring. 
 
Woven into the fabric of the school structure are activities that promote a cohesive school community: 
Festivals, whole class parent’s evenings, individual parent interviews, fundraising events, Land Days, performing arts, 
singing together, whole class recorder playing, self-directed play.  

 
Through genuine interactions between school and home, parents are able to experience the professional expertise and 
non-judgement of the teacher. This fosters an ethos of trust where difficulties can be openly and honestly attended to. 
 
Highly attuned Steiner pedagogical strategies and curriculum meet the child’s developmental needs with 
precision 
 
Kindergarten: 
Kindergarten meets the developmental needs of this age of child without overtaxing their nascent sensory and 
neurological systems. The kindergarten child learns largely through imitation and a multi-sensory and playful 
engagement with the physical and social environment. In this way, stress factors are reduced, offering a preventative 
factor against emotional distress, disengagement with learning and mental ill health. 
 
Main school: 
Teacher led learning is introduced at this phase. Learning remains multi-sensory, purposeful and experiential; learning 
is directly meaningful and engaging; this enhances each child’s access to learning success promoting self-esteem and 
confidence. 
 
It is care for the development of the emotional/soul life of the child that is at the heart of this phase of the curriculum. It 
is for this reason that the whole curriculum is taught through the arts: verses, poems’ stories, songs, music, performing 
arts, painting, modelling etc.  
 
Therapeutic models of the arts and play are often used as a basis for psychological support for children with 
emotional/mental health difficulties. The Steiner arts centred curriculum offers a therapeutic element to all learning that 
nurtures the positive emotional/soul development of each child at the universal level. 
 
Modelling good interpersonal skills for children 
Teachers model caring, empathic and attentive relationships for children to witness. Developing these interpersonal 
qualities is taken very seriously within the teaching body of a Steiner school. 
  



 
The Iona School Revised November 2020 
 

2 
 

Nurturing good social skills and fostering a strong sense of emotional wellbeing and resilience 
The teacher is warm and receptive to children expressing their feelings. Disagreements are seen as golden opportunities 
for children to learn to express feelings, learn how their behaviour affects other children and learn to resolve conflict in 
a healthy way. The child learns to build personal, emotional and social competence and resilience. 
 
Outdoor Play  
The children regularly have extended access to the living natural environment of The School Land, and develop a strong 
sense of relationship with it, and with each other through it. 

Iona teachers are highly skilled practitioners of outdoor (and indoor) play, providing nurture and emotional time and 
space away from school agendas. Children develop a sense of autonomy, agency and emotional intelligence through 
play. 

Rhythms and routines 
Kindergarten and the wider school establish strong daily, weekly and seasonal rhythms and routines. The predictability 
around change supports children to cope well with transitions. Over time, the child experiences the passage of time 
through repeated patterns of change. This builds resilience to coping with change and is particularly helpful for children 
who struggle with transitions. 
 
Where routines do change, the teacher will prepare children in advance 

Language 

Children have a rich exposure to language which is often beyond their cognitive understanding, through stories, poems, 
verses, plays and songs. This repertoire is often learnt by heart and embedded within the child and ready to be drawn 
upon when the child’s cognitive development is at a more mature stage. From a wellbeing perspective, children develop 
a strong linguistic capacity to express feelings and views. 
 
Environment 
The natural and aesthetically beautiful environment of the kindergarten and classroom is developed with great care by 
the teacher, enhancing emotional wellbeing. 
 
A rich and diverse curriculum 
The richness and diversity of the Steiner curriculum provides every child with the opportunity to discover something that 
they can find joy in and excel at, nurturing self-confidence and self-esteem, both bedrocks of good mental health and 
well-being.  
 
On the other hand, children are sensitively encouraged to persevere with things they find difficult, nurturing emotional 
resilience. 
 
Teacher wellbeing  
There are a number of core practices that nurture teacher well-being: the unifying umbrella of anthroposophy; self and 
communal spiritual practice; a culture of openness and honesty. The Teachers Meeting is a forum where teachers can 
bring difficulties or concerns and seek support and advice without judgement; there is a strong cohesive community of 
support. 
 
Related Policies 
This Mental Health and Wellbeing policy does not stand alone but is closely integrated with the policies listed below.  

 Anti-bullying 

 Behaviour Community  

 Curriculum 
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 PHSEE Policy  

 Safeguarding 

 SEND 

 Spiritual, Moral, Social & Cultural Policy  

Identify 

Consistency of relationship  
As a small school, class and subject teachers know all of the children well. 
 
Children have a consistent relationship with their kindergarten teacher (4 years) and class teachers (5 years). This 
relationship extends to subject teachers too.  These consistent relationships, built over time, enable teachers to spot 
changes early that may signify a decline in wellbeing and mental health and to respond quickly. 
 
Professional Competency 
Child development 
The Steiner teacher has an embedded knowledge of child development from an anthroposophical point of view which 
is met practically through the Steiner curriculum and pedagogy.  
 
The Rubicon  
A Steiner teacher has training to recognise particular difficult transition points in a child’s development. The Rubicon 
denotes a developmental phase (9 years) where the child can become much more aware of themselves as an individual 
identity, separate from their parents and environment; the child can become much more conscious of the reality of death 
and suddenly feel isolated and vulnerable and possibly fearful of losing a parent. Wellbeing can diminish at this point 
and often reflects in the child’s behaviour at home and school. Aware of this transition period, the teacher is able to 
support the child through the curriculum and pedagogy, and support parents with their reassuring knowledge and 
strategies that can be helpful at home. 
 
Protective and risk factors for mental health and well-being; types of mental health need and signs of mental 
health difficulties 
Teachers are aware that mental health needs, such as anxiety, might appear as non-compliant, disruptive or aggressive 
behaviour which could include problems with attention or hyperactivity. This may be related to home problems, difficulties 
with learning, peer relationships or development. 
 

Respond 

Assessment Tools 
If a child struggles to thrive mentally and emotionally at the Quality First Teaching level, we have access to the following 
assessment tools to ascertain areas of difficulty: 
 

 Strength and Difficulties questionnaire for teachers and parents to complete 

 Leven Scales to identify EYFS who need support 

Seek professional support 
Parents may be advised to seek support from their GP. 
 
Ongoing support 
A child with chronic mental health issues would be placed on the SEND register; progress and support would be provided 
and monitored through the Graduated Approach. 
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Responding in a crisis 
The child may for example: 

 Have a panic attack 

 React to something that is not there 

Staff should: 

 Concentrate on the needs in the moment 

 Listen without judgement 

 Try to empathise 

 Avoid confrontation 

 Ask what you can do to help 

 If hurt, seek professional  advice 

Disclosures made by Children and Confidentiality 
 Staff explain to the child that the concern will be shared with the Mental Health Lead or Safeguarding Lead and recorded 
in order to provide appropriate support. 
 
Immediate danger of harm 
If there is concern that the child is in danger of immediate harm then the school’s child protection procedures are 
followed. If there is a medical emergency then the school’s medical emergency procedures are followed. 
 
Mental Health and Wellbeing Contacts: 
Mental Health and Wellbeing Lead: Eileen Hickman 
Trustee with oversight: Louise Lipman 
 
Appendices 

Appendix 1 

Protective and Risk factors (adapted from Mental Health and Behaviour DfE 2016). 

 

Context Risk Factors Protective Factors 

In the Child  Genetic influences 

 Specific developmental delay 

 Communication difficulties 

 Physical illness 

 Academic failure 

 Low self-esteem 

 SEND 

 Being female (in younger 
children) 

 Secure attachment experience 

 Outgoing temperament as an 
infant 

 Good communication skills, 
sociability 

 Being a planner and having a 
belief in control 

 Humour 

 Problem solving skills and a 
positive attitude 

 Experiences of success and 
achievement 

 Faith or spirituality 

 Capacity to reflect 

In  the Family  Overt parental conflict including 
domestic violence 

 At least one good parent-child 
relationship (or one supportive 
adult) 

 Affection 
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 Family breakdown, including 
where children are taken into 
care or adopted 

 Inconsistent or unclear discipline 

 Hostile and rejecting 
relationships 

 Failure to adapt to a child’s 
changing needs 

 Physical, sexual, emotional 
abuse or neglect 

 Parental psychiatric illness 

 Parental criminality, alcoholism 
or personality disorder 

 Death and loss- including loss of 
friendship 

 

 Clear consistent discipline 

 Support for education 

 Supportive long term relationship 
or the absence of discord 

In School  Bullying 

 Discrimination 

 Breakdown in or lack of positive 
friendships 

 Negative peer influences 

 Poor pupil to teacher 
relationships 

 Clear policies on behaviour and 
bullying 

 “Open door” policies for children 
who raise problems 

 A whole-school approach to 
promoting good mental health  

 Positive classroom management 

 A sense of belonging 

 Positive peer influences  

In the 
Community 

 Socio-economic disadvantage 

 Homelessness 

 Disaster, accidents or other 
overwhelming events 

 Discrimination 

 Other significant life events 
 

 Wider supportive network 

 Good housekeeping 

 High standard of living 

 High moral school with positive 
policies for behaviour, attitudes 
and anti-bullying 

 Opportunities for valued social 
roles 

 Range of sport and leisure 
activities 

 
These signs might include: 

 Isolation from family and friends and becoming socially withdrawn 

 Changes in activity or mood or eating/sleeping habits 

 Falling academic achievements 

 Talking or joking about self-harm or suicide 

 Expressing feelings of failure, uselessness or loss of hope 

 Secretive behaviour 

 An increase in lateness or absenteeism 

 Not wanting to do PE or getting changed for PE 

 Wearing long sleeves in hot weather 

 Drugs or alcohol misuse 

 Physical signs of harm that appear repeated or appear non-accidental 

 Repeated physical pain or nausea 
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Appendix 2 

Specific mental health needs most commonly seen in school-aged children. 

 

For information see Annex C Main Types of Mental Health Needs: Mental health and Behaviour in Schools: DfE March 

2016. 

https://www.gov.uk/government/publications/supporting-mental-health-in-schools-and-colleges 

 

Annex C includes definitions, signs and symptoms and suggest interventions for: 

 Anxiety (including panic attacks phobias, Obsessive Compulsive Disorder OCD) 

 Depression 

 Eating Disorders 

 Substance abuse 

 Self-Harm 

Appendix 3 

Where to get information and support: 

Anxiety UK https://www.anxietyuk.org.uk/ 

OCD UK https://www.ocduk.org/ 

Depression Alliance https://www.depressionalliance.org/ 

Eating Disorders https://www.beateatingdisorders.org.uk/  

National Self-Harm network http://www.nshn.co.uk/ 

Suicidal thought: Prevention of young suicide UK- PAPYRUS https://papyrus-uk.org/ 

 

For general information and support: 

https://youngminds.org.uk/  champions young mental health and wellbeing 

https://www.mind.org.uk/ advice and support on mental health problems 

https://www.minded.org.uk/  (e-learning)  

https://www.time-to-change.org.uk/ tackles the stigma of mental health 

https://www.rethink.org/ challenges attitudes to mental health 

 

Issue Date 
This policy takes effect from November 2020. 
 

Review Date 
This policy will be reviewed and revised on an annual basis. 
 

Endorsement 
Full endorsement to this policy is given by: 
 

Name: Mrs Louise Lipman 

Position: Trustee 

Signed: 

    
Date: 6th November 2020 

 
  

https://www.gov.uk/government/publications/supporting-mental-health-in-schools-and-colleges
https://www.anxietyuk.org.uk/
https://www.ocduk.org/
https://www.depressionalliance.org/
https://www.beateatingdisorders.org.uk/
http://www.nshn.co.uk/
https://papyrus-uk.org/
https://youngminds.org.uk/
https://www.mind.org.uk/
https://www.minded.org.uk/
https://www.time-to-change.org.uk/
https://www.rethink.org/
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Related Policies 

 Behaviour Policy 

 Assessment, Marking and Feedback Policy 

 Parents’ Handbook 

 Safeguarding Policy 


